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CATALOG DESCRIPTION:  

The aim of this course is to examine the dimensions of professional teaching.  A personal, philosophical, social/political, and historical perspective will be developed from reading, discussing, and writing about key educational research and scholarship.  In addition, the course will help professionals engage with more rigor and understanding into research practices.  Special attention will be placed on understanding the theories, values, and assumptions that drive much of the current research base in American schools. 

COURSE OBJECTIVES: This course will aid in preparing you for your career in teaching by providing you with opportunities to: 

· Develop a philosophical, historical, and social/political perspective into critical issues surrounding teaching, learning, research, and schooling. 

· Examine the theories, values, and assumptions that guide educational research. 

· Gain insights into the components of teacher research: asking questions, reviewing the literature, and applying appropriate research methodologies. 

· Add to a growing body of professional knowledge in such areas as instructional practices, management techniques, assessment and curriculum development. 

· To help develop skills in reading academic scholarship and writing academic scholarship. 

COURSE METHODOLOGY:  

Interactive Lectures.  This method will be teacher directed but rely heavily on student participation.  Each day there will be assigned readings.  In a whole-group setting, we will discuss the key ideas in the articles.  The instructor will help bring clarity and organization to the discussions by asking questions, highlighting particular passages, and telling stories of teaching practices that connect to the readings. 

Audio and Video Presentations:  We will be listening and watching individuals talk about different aspects of teaching, learning, and schooling.

MEETING TIMES:  Monday-Thursday from 2:00- 4:20 

TEXTS:  The Courage to Teach by Parker Palmer

Packet of Readings available at the Missouri Western Book Store

READINGS: In this course there will be several readings of key educational research and scholarship.  

Allington, Richard. (2002). Big Brother and the National Reading 

Curriculum: How Ideology Trumped Evidence. Portsmouth: Heinemann. 

Apple, Michael. (2005). Competition, knowledge, and the loss of 

Educational vision.  Philosophy of Music Educational Review, 11(1) 3-22. 

Berliner, David (1988). The development of expertise in 

     pedagogy. ERIC, ED298122, 1-35. 

Berliner, David (2005).  Our Impoverished View of educational 


reform.  Teachers College Record. 

Bracey, Gerald (2003). April foolishness: The 20th anniversary 


of a Nation at Risk. Phi Delta Kappan 84(8), 616-621. 

Buchmann, Margret (1987). Teaching knowledge: The lights that 

teachers live by. Oxford Review of Education, 13(2), 151-164. 

Cochran-Smith, Marilyn & Lytle, Susan. (1990). Research on 

teaching  and teaching research: The issues that divide.  Educational Researcher, 19(2), 2-11. 

Dewey, John. (1907). The School and Society.  Chicago: 


university of Chicago Press. 

Dewey, John. (1910). The Influence of Darwin on Philosophy and 
Other Essays in 


Contemporary Thought, New York: Henry Holt 
and Co. 

Falk, Beverly, (1994). Teaching the way children learn. National Center for 


Restructuring Schools. 

Gibboney, Richard (2006). Intelligence by design: Thorndike 
versus Dewey.  Phi Delta 


Kappen, 88(2), 170-172. 

Giroux, Henry. (1985). Teachers as transformative intellectuals.  
Social Education, 


49(5), 376-379. 

Hiebert, James; Allimor, Ronald & Stigler, James. (2002). A 
knowledge base for the 


teaching profession: What would it look like and how could we get one? 


Educational Researcher, 
31(5), 3-15. 

Kliebard, H.M. (1995).  Why history of education?  Journal of Educational Research, 


88(4), 194-199. 

Noddings, Nel (1984). Caring, a Feminine Approach to Ethics and Moral Education.  


Berkeley: University of California Press. 

Schwab, Joseph. (1962). The concept of the structure of a discipline. Educational 


Record, 43(3). 197-205. 

Schon, Donald. (1987). Educating the reflective practitioner.  
1987 address at AERA.  Educ.queensu.ca 

Shulman, Lee. (1986).  Those who understand: Knowledge growth in


teaching.  Educational Researcher. 15(2) 4-14. 

Stone, Sandra. (1999). A conversation with John Goodlad, 
Childhood  Education 


75(5) 264-268. 

Wood, Patricia. (1988). Action research: A field perspective.  Journal of Education for 


Teaching, 14(2), 135-150. 

GENERAL INFORMATION: 

Attendance:  Attendance is seen as very important.  Attend all classes and be on time.  Since most of our activities are cooperative, the entire class will suffer if you miss.  Furthermore, absences cannot, in reality, be made up since the missed class can never be duplicated.  However, if you miss class due to circumstances beyond your control, check with another class member regarding class notes and assignments and then talk with me about possible make-up work.  

Assignments 

There are two major assignments: reading and discussing the assigned readings and writing your philosophy of education.

1. Assigned readings, discussion sheets, and participation in discussions.  Each day we will have an assigned reading.  You must fill out a discussion sheet to be turned in at the end of the class period.  In addition I expect people to participate in the discussion that will take place on the readings. (50% of Grade)

2. Philosophy of education paper.  At the end of the class you will have written a philosophy of education that captures you best understanding of what you believe about learning, teaching, and schooling.  At the end of the second week you will be turning in your philosophy so far.  Your instructor will write comments on your papers and discuss with you your philosophy.  Each student will conference with the instructor on the Monday following the second week.

On the last day (finals), Your philosophy paper will be due.  The criteria for the paper will be developed by the instructor with the input from the class.  (50% of Grade)

Center for Academic Support:  Located in the Northeast corner of the library building (LRC 213), the Center for Academic Support is a free service of the college.  The Center offers help primarily for writing and math.  Should you need help, you may wish to call the Center for an appointment at 271-4524 or drop by to make an appointment.  

Special Needs:  If you have a special need, e.g. hearing loss, learning disability, etc. that requires special arrangements, please inform the instructor after the first class meeting so that proper arrangements can be made.  

Appeals:  If at any time you feel that I have treated you or your work unfairly, first make an appointment with me to discuss the issue or provide me with a written description of your perceptions and position.  If discussions with me fail to resolve the matter, please make an appointment with the chairperson of the Education Department.  

Academic Honesty:  Cheating of any sort is not tolerated, and if caught will result in a zero being given on a test or assignment.  Check your student handbook for your rights regarding any disciplinary procedures. 

GRADES: 

Exemplary Performance (Advanced): When there exist a numbers of correct "facts", "propositions", "steps" or "points" that could be included in an answer, the pre-service teacher mentions more than one, and in addition each is presented in correct relationship or connection with the others, and in addition the student demonstrates their grasp of some larger model, or body of theory, or perspective from which the whole can be viewed, or correctly extends the central principle of the answer into additional areas of relevant application not explicitly stipulated in the question. In breadth, depth, and connectedness, the responses are cover from 92% to 100% of the total possible points. 

Superior Performance (Proficient): When there exist a numbers of correct "facts", "propositions", "steps" or "points" that could be included in an answer, the pre-service teacher mentions more than one, and in addition each is presented in correct relationship or connection with the others, in explaining, justifying, or establishing the outcome. In breadth, depth, and connectedness, the responses cover from 84% to 91% of the total possible points. 

Acceptable Performance (Basic): When there exist a numbers of correct "facts", "propositions", "steps" or "points" that could be included in an answer, the pre-service teacher mentions more than one, but each is presented in isolation from the others, as though they were all unrelated or unconnected in explaining, proving, or establishing the outcome. In breadth, depth, and connectedness, the responses are cover from 76% to 83% of the total possible points. 

Sub-standard Performance (Below Basic): When there exist a numbers of correct "facts", "propositions", "steps" or "points" that could be included in an answer, the pre-service teacher mentions only one, as though it were all that was necessary to explain, prove, or establish the outcome. In breadth, depth, and connectedness, the responses are cover from 68% to 75% of the total possible points. 

Unacceptable Performance: When there exist a numbers of correct "facts", "propositions", "steps" or "points" that could be included in an answer, the pre-service teacher fails to address any and misses the main idea(s) of the assignment/course. In breadth, depth, and connectedness, the responses cover below 68% of the total possible points. 

 
  

